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HOW LEXICAL MEANS OF GRADUATION
CONTRIBUTE TO EVALUATION IN RUSSIAN AN
GERMAN SCIENTIFIC TEACHING PRACTICE

The present article examines evaluation strategies in scientific teaching prac-
tice and focuses on graduation as an evaluative tool. Graduation is thought
of as an additional qualificative meaning which is superimposed on the main
evaluation component and aims at intensifying or down-toning the degree of
author’s intent. The textual analysis is carried out within the framework of the
theory of communication practices. It allows to distinguish the text type of
university textbook which is a basis for the empirical material of the study. The
linguistic methodology of the theory of evaluation is chosen to examine the
manifestation of evaluative strategies in university textbooks. The analysis of
German- and Russian-language textbooks on sociology shows that the use of
graduation in the evaluative function is a common evaluation strategy (20 %
of all evaluative acts in German-language textbooks and 19 % in Russian-lan-
guage textbooks). Three groups of graduators are emphasizers, intensifiers,
and hedgers. Intensifiers have similar use frequency both in German and Rus-
sian scientific teaching practice whereas emphasizers are spread more widely
in Russian textbooks. Russian and German authors in scientific teaching prac-
tice tend to graduate knowledge according to its relevance emphasizing most
important information and intensifying their evaluative judgements. The use
of mitigation markers is rather uncommon here since the goal of scientific
teaching practice is to provide students with most relevant information.

Keywords: scientific discourse, scientific teaching practice, language of evalu-
ation, lexical graduation, university textbook as text type.

E.C.Crenanos

JTJEKCUYECKUME CPE[JCTBA I'PAJYAJIbHOCTI
B HAYYHO-OBYYAIOIIEN ITPAKTUKE POCCUN
M TEPMAHNHN N X POJIb B BBIPAJKEHVI OTEHKI

B HacTosIIelt cTaTbhe MCCIeNYIOTCA CTPATETM OLleHMBAHMA B HAYYHO-00yYa-
Ioleli IpaKTUKe, B L[eHTPe BHUMaHMsA HaXOUTCA IPafyanbHOCTb KaK OIle-
HOYHOE CpefCcTBO. IpajlyaTbHOCTh pacCMaTPMBAETCA KaK JOIOMHUTENbHOE
KkBa/IM(UKATIBHOE 3HaUeHMe, HAK/IabIBaOIleecs] HA OCHOBHOJ OLI€HOYHBIN
KOMIIOHEHT ¥ HallpaB/IeHHOE Ha YCUJIEHNE VIV CMATYEeHNe aBTOPCKOM MHTEH-
1. MeToaMKa aHanmM3a CTPOUTCA Ha TeOpuY KOMMYHUKATUBHBIX IIPaKTHK.
Ona no3BossAeT 060COOUTD THUII TEKCTa «BY30BCKIIT yIeOHUK», KOTOPDIIT SB-
TIIeTCA OCHOBOJ 3MIMPUYECKOTO MaTepuana UccnefoBanus. Ina nsydenus
OIIeHOYHBIX CTPATeTNii B YHUBEPCUTETCKUX YueOHMKaX BhIOpaHa IMHIBUCTH-
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YyecKas MeTOJO/IOTHA aHa/IN3a OL[eHKN. AHa/IN3 HEMEI[KO- I PYCCKOA3BIYHbIX
y4eOHUKOB IO COLMOJIOTMM IIOKAa3asl, YTO MCIOIb30BAHME TPafyasbHOCTU
B OLICHOYHOI! (YHKIMU SB/IAETCA PACHpOCTPAaHEHHOI OLIEHOYHOII CTpare-
rueit (20% Bcex OLIEHOYHBIX AKTOB B HEMEI[KOA3bIYHbBIX yqe61-lm<ax n 19%
B PYCCKOA3BIYHBIX y4eOHUKax). Tpy OCHOBHBIX TPYIIIBI CPEACTB Tpamyab-
HOCTV BK/IFOYAIOT B Ce0sI JIEKCUKY C CEMAHTIKOI BbIJIE/IEHIIS], MHTEHCUUKa-
TOPBI 11 XeIK-MapKepsl. VIHTeHCnUKaTOpbl IPrOIN3NTEIBHO C OANHAKOBOIL
4aCTOTON YHOTPeO/IAI0TCA B Hay4HO-00y4aromlert IpakTrke Kak Poccun, Tak
u lepmaHnu, B TO BpeMst KaK JIeKCUKa C CEMaHTUKON BbIe/IeHUs1 6ortee -
POKO pacIpocTpaHeHa B PYCCKOA3BIYHBIX y4eOHMKax. Poccuiickie 1 HeMely-
KIe aBTOPBI B HAyYHO-00y4alollell MpaKTKe aKTMBHO UCIIOb3YIOT TPafy-
QJIHOCTD 3HAHN 110 LIKaJIe €T0 aKTYaJIbHOCTH, BBIe/sis Hanboee BXKHYIO
MHPOPMALMIO U YCUINMBAsI KaTETOPMYHOCTb CBOMX OLICHOYHBIX aKTOB. Vc-
TIO/Ib30BaHNE XeIPK-MapKepOB JOBOIbHO OTPAaHMYEHO, IIOCKO/IbKY KOHEYHOM
1[e/IbI0 HAyYHO-00yYaroleil IPaKTUKIA AB/IAETCA MEeXKIIOKOTIEHYeCKIIT TPaHC-
(dep BepupnIMpPOBaHHOI HAYIHBIM COOOIECTBOM 1 HabojIee pesleBaHTHO
nHbopMaLUN.

Kniouesvle cno6a: HaydHBIl OUCKYPC, HaYYHO-00yUalolas IPaKTUKa, A3DIK
OLIEHOK, IeKCIYeCKast IPajjyaTbHOCTb, By3OBCKMII yUeOHVK KaK THUII TeKCTa.

Introduction

The study of the process of acquiring, verifying, and transmitting new
knowledge is the focus of several scientific disciplines — pedagogy, lin-
guistics, sociology, epistemology, and gnoseology. From the sociolinguis-
tic point of view, this process is considered within the framework of the
so-called scientific communicative practice. To characterise it, let us first
refer to the general notion of communicative practice.

Communicative practice implies a stable configuration of regularly
reproduced socio-communicative actions carried out by their actors in
order to implement certain tasks [Chernyavskaya, 2021, p.12]. Commu-
nicative practices are the subject of modern sociolinguistic research, as
the introduction of this concept allows establishing clear boundaries of
the studied field of communication with orientation on its subject matter
and functions [Hausendorf, Kesselheim, Kato, Breitholz, 2017, p.137]. It
analyses both written and oral communication channels as well as a range
of extra-linguistic parameters: the characteristics of the sender and the
recipient, the purpose, and conditions of the communicative act.

Scientific communicative practices can be conventionally divided
into research, scientific-expert and scientific teaching practices; the last
one is the main object of the present study. The main purpose of scientific
teaching practice is the intergenerational transfer of normative knowledge
and competencies accumulated by the scientific community at a particu-
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lar stage of its development. Communicative practices are manifested
in real speech activities in the form of certain types of texts and speech
genres serving their purposes [Stein, 2011, pp. 14-15]. The types of texts
implemented in scientific learning practices — lectures, seminars, or tu-
torials — are used to transfer normative, reliable knowledge set out in
an adapted form. Knowledge in the process of transfer is subjected to a
certain systematization, reduction, and simplification in order to adapt it
to the specific level of the student [Nefedov, 2021, p.17]. In order to suc-
cessfully implement scientific learning practice, it is necessary to establish
contact between the teacher and the learner, as well as to encourage the
learner to take the teacher’s point of view, to form a certain position on the
issues at hand. One of the main means to achieve these goals is linguistic
assessment, which is

Methods and materials: Evaluation as an assessment tool
in high school textbooks

This article uses the linguistic methodology of the theory of evalua-
tion by J. Martin and p. White [Martin, White, 2005] as a tool for analysis.
According to this approach, evaluation is understood as a system located
at the level of discourse semantics and implemented by a wide range of
lexical-grammatical means. The subject of evaluation is seen as a socially
constructed model: evaluation as a phenomenon and its manifestation in
language depend on the type of practice in which it is used.

In the case of scientific teaching practices, it can be argued that eval-
uation is implemented as a persuasive strategy, as it aims at persuading
students to learn or to study the information presented in the textbook.
Persuasive communication refers to “any conscious attempt to influence
the behaviour of the interlocutor by means of semiotic systems” [Schon-
bach, 2019, p.18]. This definition emphasises three main aspects of per-
suasiveness. Thus, the influence must be consciously exerted by the sender
and expressed in the form of attempts, i.e., it is not the result but the fact
of exerting influence on the recipient that is important here, the ultimate
goal being to persuade him to adopt the sender’s position. Through per-
suasive evaluation, the teacher thus structures and systematizes the taught
knowledge, identifies the most significant fragments, and sets the accents
in the book text, managing the learner’ attention.

The study of persuasive evaluation was carried out using university
textbooks on sociology in German and Russian. The university textbook as
text type serves the purpose of teaching students the knowledge they need
for successful professional activity. Textbooks are typologized accord-
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ing to their form of presentation (traditional and electronic) [Nikitina,
Gavrilova, 2021, p.64], by the level of education (for bachelor and master
studies) [Batkolina, 2010, p.6], and further classification allows us to dis-
tinguish manuals, workbooks, tutorials, etc., apart from the very textbook.
The process of composing a university textbook implies the principle of
consistency and introducing a common narrative motif [Davydova, 2013,
p.171], and the result of this process is a multimedia “book text” consist-
ing of textual, visual, and graphic elements in their unity and integrity
[Wildfeuer, Bateman, Hiippala, 2020, p.7].

The predication was chosen as the unit of analysis of the expression of
evaluation in scientific teaching practice. Evaluative predication is a two-
component structure containing evaluation with an assertive intent, the
distinguishing feature of which is the attribution of a specific predicate to
the subject [Weinrich, 2007, p. 183].

Let us now turn to the discussion of the results obtained in the analy-
sis of persuasive evaluation in high school textbooks.

Graduation in scientific teaching practice:
results and discussion

In order to analyze evaluative strategies in scientific teaching prac-
tices, we compiled a corpus of ten university textbooks on sociology in
Russian and ten textbooks in German, from which approximately 107 and
81 thousand evaluative predications, respectively, were further selected.
Using Martin and White’s classification of three levels of evaluation in lan-
guage, the following groups of evaluative strategies in German and Rus-
sian sociology textbooks were identified:

Attitude, appreciation: Evaluation is based on criteria of importance
and centrality of information.

Engagement: Assessment implies the author’s involvement of the
reader in the conversation between the teacher and the learner, in the pro-
cess of learning the subject.

Graduation: Assessment is accomplished by structuring the informa-
tion in the textbook based on highlighting the most relevant aspects of
the subject.

This article focuses on graduation as a tool of evaluation in scientific
teaching practice. As Martin and White elaborate further in “The Lan-
guage of Evaluation, Appraisal in English”, “graduation is concerned with
gradability. For attitude, since the resources are inherently gradable, grad-
uation has to do with adjusting the degree of an evaluation — how strong
or weak the feeling is. This kind of graduation is called force’; realisations
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Graduation in scientific teaching practice
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Fig. 1. Graduation in scientific teaching practice

include intensification, comparative and superlative morphology, repeti-
tion, and various graphological and phonological features (alongside the
use of intensified lexis — loathe for really dislike, and so on) [Martin,
White, 2005, p.37]”

Based on the text corpus we have compiled we distinguish three
groups of graduation resources. They all are used to adjust the degree of
evaluation: emphasizers, intensifiers, and hedgers. By emphasizers we
refer to lexemes with the semantics of emphasizing specific information
from the general book text. The groups of intensifiers and hedgers are
represented by lexical markers that overlap the main evaluative meaning
and strengthen or soften the degree of categoricalness of the statement.
Figure 1 shows the statistics of the prevalence of the different graduation
groups in academic practice.

According to these statistics the most frequent group of graduation
evaluation tools in both German and Russian textbooks are intensifiers
(3,574 predications in German and 3,068 predications in Russian text-
books). We suggest that this is related to the specificity of general persua-
sive evaluation in scientific teaching practice: with intensifiers, the teacher
draws students’ attention to the high degree of relevance of the informa-
tion presented in the textbook.
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Depending on the degree of expression of the evaluative meaning, in-
tensifiers can be further divided into intensifiers expressing an excessive,
high, and sufficient degree of feature intensity. Excessive intensifiers are
expressed lexically with the markers zu and cruwkom, ouerv in German
and Russian respectively:

Zu verschieden sind die Milieus und Teilkulturen, die sozialen Lagen
und Lebensldufe, die Tendenzen in Politik und Wirtschaft, um heute noch
iiber Norm und Sanktion regieren zu konnen [The milieus and subcultures,
the social situations and life courses, the tendencies in politics and eco-
nomics are too different to be able to govern today by norm and sanction]
[Willems, 2008, p. 21].

Hmoeom paszeumus ¢unocopuu ucmopuu 6 snoxy IIpocseujerus
cmasno 6vi3pesarue Uenoe0 KOMHaEKCa uoeti, Komopuvie 60CHPUHUMATIUCL
Kak 6edyujue 8 6ePHOM HANPABTIEHUU UHMETINIEKNYANLHOZ0 U COUUATILHO-
20 npozpecca, HO CUMKOM YMO3PUMENbHbIE U NOMOMY CHOCOOHbIE 6X0-
Jump 6 npomusopeuue ¢ 00veKMUBHOL PeasbHOCIbIO 0OULECTNBEHHO20
yempoiicmea u paséumus [The result of the development of philosophy
of history during the Enlightenment was the maturation of a whole set of
ideas that were perceived as leading in the right direction of intellectual
and social progress, but too speculative and therefore capable of contra-
dicting the objective reality of social structure and development] [Ivanov,
2018, p.238].

In the above examples, markers of over-intensity are superimposed
on the textbook authors’ rational assessments of the sociological theories
under discussion and usually carry a negatively charged evaluation.

High-intensity evaluative meaning is lexically expressed by means
such as sehr, durchaus, durchweg in German and ouens in Russian. Such
intensifiers stress the importance and significance of certain aspects of
sociological research and tend to be strongly positive:

Einige dieser Teildisziplinen verfiigen bereits iiber einen sehr grofSen
Fundus an empirischen Untersuchungen und theoretischen Konstrukten
[Some of these sub-disciplines already have a very large body of empirical
research and theoretical constructs] [Henecka, 2000, p. 32].

Taxum 06pasom, NPUKnAOHAS COUUONOLUS COCMABAEM OMHOCU-
MeNLHO CAMOCMOSIMENLHYI0 U O4eHb BANCHYI0 HACTbL COUUONIOZUHECKO20
3HAHUS, ™eECHO CBA3aHHYI0 ¢ 00uell coyuonoeueckoti meopueii [Thus,
applied sociology constitutes a relatively independent and a very impor-
tant part of sociological knowledge, closely related to general sociological
theory] [Baturin, 2012, p.105].

A sufficient degree of intensity of a feature allows knowledge to be
placed on the scale of its relevance at the middle mark; the information
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thereby satisfies, in the view of the learner, the selection criteria for in-
clusion in the textbook. The markers gewiss, genug, geniigend in German
and docmamouro, dosonvHo in Russian are used to express this meaning,
superimposed on the main evaluative meaning:

Obwohl personliche Stile weitgehend durch kulturelles Lernen erwor-
ben werden, gibt es deutliche Hinweise darauf, dass die zugrundeliegend-
en Vorlieben bis zu einem gewissen Grad auch biologisch vorgeprégt sind
[Although personal styles are largely acquired through cultural learning,
there is strong evidence that the underlying preferences are also biologi-
cally pre-formed to some extent] [Willems, 2008, p.300].

B menvueti cmenenu 9mo KOCHYL0Ch NPUKTIAOHDLX COUUOTIOZUHECKUX
UCCIe008aHUTL, KOMOPDIE 8 IO BPEMS PA3BUBANUCH 00CAMOUHO AKMUG-
o [To a lesser extent this was true of applied sociological research, which
at this time was developing quite vigorously] [Baturin, 2012, p. 194].

Emphasizers form a relatively independent group of evaluation, since
they themselves carry the meaning of the importance and relevance of
knowledge to be emphasised. This group of graduation means is the sec-
ond most common among the analysed means, but it is much more widely
represented in Russian-language textbooks (577 in German textbooks vs.
1965 in Russian textbooks). Thus, in the Russian corpus emphasizers are
found almost 4 times more often than in German, which clearly shows the
linguocultural specificity of scientific teaching practice. It is assumed that
this is due to the general peculiarities of the linguistic style of textbooks:
while the German tradition adopts a compact presentation of material
with an expression of evaluative meaning integrated into the main text,
the Russian-speaking authors often prefer a more abundant and colourful
presentation of facts with the use of introductory sentences.

These include the verbs betonen, hervorheben, auf etwas hinweisen,
unterstreichen in German and noduepxusamo, yxasviéamo, evl0engmy in
Russian:

Lockwood betont, dass sowohl die Sozialintegration wie die Systeminte-
gration geordnet oder konfliktgeladen sein konnen [Lockwood emphasises

that both social integration and system integration can be ordered or con-
flictual] [Treibel, 2006, p. 54].

Aus den obigen Aussagen Cooleys lassen sich folgende Definitions-
merkmale der Primdrgruppe hervorheben... [From Cooley’s statements
above, the following defining characteristics of the primary group can be
highlighted...] [Schoneck, Wenzelburger, Wolf, 2012, p.471]

Honemusupys ¢ H. V. /lanunvim, oH yKa3viéeaem Ha mo, 4mo op-
2aHU3AUUS He MOXNem paccMampusamvcs MovKo KAk KONAeKmus
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(cosokynHocmv UHOUBUO08 U 2pynn), NOCKONLKY BKmOUAem makie
U PopmanvHyo cmpykmypy, CoCMOAULYI0 U3 00e3nuueHHbIX c6s3ell
u Hopm [In a polemic with N.I. Lapin, he points out that an organisa-
tion cannot be seen only as a collective (a set of individuals and groups),
since it also includes a formal structure consisting of impersonal ties and
norms] [Yadov, 1998, p.251].

Vmenno 6 amoii cés3u o noduepxusaem Heob6xo0umocmy 6vide-
JIeHUSL 9MOLL 00ACMU 8 CNEYUATIBHYI0 8eMBb HAYKU, NOCKONbKY HU 00HA
U3 CYULeCMBYIOULUX U3YHEHUEM MACCOBbIX 0BUNEHUL KAK MAK08bIX He
sanumaemcs [It is in this connection that he stresses the need for the
separation of this field into a special branch of science, since none of the
existing ones studies mass movements as such] [Osipov, Moskvichev,
2003, p.379].

Finally, the group of hedgers performs the opposite function to the
previous two groups: hedgers are meant to soften the degree of categoric-
ity of an utterance, to reduce the intensity of the relevance of information.
At the lexical level, hedging is expressed by the lexemes einigermafSen, rel-
ativ, mehr oder minder in German and omnocumenvHo, 6onee unu mexee,
6 Hexomopoti cmeneru in Russian:

Trigt man die wenigen (einigermafen) zuverlissigen Zahlen iiber das
deutsche Promotionssystem zusammen, dann steht die Bundesrepublik im
Vergleich mit anderen westlichen Industriestaaten bei vielen Kriterien rela-
tiv gut da [If one compiles the few (to some extent) reliable figures on the
German doctoral system, the Federal Republic compares relatively well
with other western industrialised countries on many criteria] [Schoneck,
Wenzelburger, Wolf, 2012, p.29].

Die 7. Auflage des Standardlehrbuchs bietet einen relativ ausfiihr-
lichen, verstindlich geschriebenen und aktuellen Uberblick iiber soziale
Schichtung und Ungleichheit in Deutschland [The 7 edition of the stand-
ard textbook offers a relatively detailed, comprehensibly written and up-
to-date overview of social stratification and inequality in Germany] [Ko-
rte, Schafers, 2000, p.210].

OnucamenvHoe uccnedosanue — 6onee COHKHOIT 8UO COUUONIOLU-
4ecKk020 aHAnU3a, KOMOPbulil N03607AeM COCMABUMYL OMHOCUMETLHO
yenocmHoe npedcmasnerue 06 U3yUaemMom s6/IeHUU, €20 CIPYKMYPHbIX
anemenmax [Descriptive research is a more complex type of sociological
analysis, which allows for a relatively holistic view of the phenomenon
under study, its structural elements] [Gorshkov, Sheregi, 2003, p.17].

Bce nepeuucnentvie HayuHvie npedCmasnenus, NOHAMUSI, 6327500l
U meopuu 0 PA3IUUHBIX COUUANIDHVIX SIBIEHUSX U NPOUECCAX CBA3aHbl
Mmedncy coboii u 00pasyom eOuHyo U 00CMAmMouHO CAOHHYI0 CIMPYKIMYPY
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COULUONI0ZUUECKO20 3HAHUS, KOMOopas Goree umu mexee adek6amno ompa-
Haem 6ce CropoHbl 00ULeCTNBEHHOTE HUSHU 6 UX C6A3U U 63aUMO0eTiCIEUL
[All these scientific ideas, concepts, views and theories about various so-
cial phenomena and processes are interconnected and form a single and
quite complex structure of sociological knowledge, which more or less
adequately reflects all aspects of social life in their connection and interac-
tion] [Lavrinenko, Nartov, Shabanova, Lukashova, 2002, p.16].

It can be stated that the use of hedgers is rather unusual in German
and Russian academic practice (218 vs. 185 predications in German and
Russian respectively), since the main emphasis in the textbooks is on in-
cluding the most important and useful information for the student.

Limitations and outlook

This study has shown that, as part of a persuasive evaluation strategy,
authors of sociology textbooks in both Germany and Russia actively use
the category of graduation to enhance the intensity of evaluative meaning
and to highlight the most relevant information in the textbook. The use
of information mitigation markers is rather atypical for scientific teaching
practice.

However, it should be noted that the methodology of persuasive ap-
praisal analysis used in this article allows us to identify specificities that
are only peculiar to scientific teaching practice. Other types of scientific
practice — research and scientific expertise — may engage to a greater
extent with other types of evaluative meanings. The study of evaluation
strategies within such practices is a promising area of sociolinguistic re-
search that we plan to undertake in order to compare with the specificities
of evaluation in scientific teaching practice and to identify commonalities
and differences between the types of texts realised within them.
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